Critical Thinking VALUE Rubric (AAC&U)
Definition
Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.
Capstone
4

Milestones
3

Benchmark
2

1

Explanation of issues

Issue/ problem to be considered critically is
stated clearly and described
comprehensively, delivering all relevant
information necessary for full
understanding.

Issue/ problem to be considered critically is
stated, described, and clarified so that
understanding is not seriously impeded by
omissions.

Issue/ problem to be considered critically is
stated but description leaves some terms
undefined, ambiguities unexplored,
boundaries undetermined, and/ or
backgrounds unknown.

Issue/ problem to be considered critically is
stated without clarification or description.

Evidence
Selecting and using information to investigate a
point of view or conclusion

Information is taken from source(s) with
enough interpretation/ evaluation to develop
a comprehensive analysis or synthesis.
Viewpoints of experts are questioned
thoroughly.

Information is taken from source(s) with
enough interpretation/ evaluation to develop
a coherent analysis or synthesis.
Viewpoints of experts are subject to
questioning.

Information is taken from source(s) with
some interpretation/ evaluation, but not
enough to develop a coherent analysis or
synthesis.
Viewpoints of experts are taken as mostly
fact, with little questioning.

Information is taken from source(s) without
any interpretation/ evaluation.
Viewpoints of experts are taken as fact,
without question.

Influence of context and assumptions

Thoroughly (systematically and
methodically) analyzes own and others'
assumptions and carefully evaluates the
relevance of contexts when presenting a
position.

Identifies own and others' assumptions and Questions some assumptions. Identifies
several relevant contexts when presenting a several relevant contexts when presenting a
position.
position. May be more aware of others'
assumptions than one's own (or vice versa).

Shows an emerging awareness of present
assumptions (sometimes labels assertions as
assumptions).
Begins to identify some contexts when
presenting a position.

Student's position (perspective,
thesis/hypothesis)

Specific position (perspective,
thesis/ hypothesis) is imaginative, taking into
account the complexities of an issue.
L imits of position (perspective,
thesis/ hypothesis) are acknowledged.
Others' points of view are synthesized
within position (perspective,
thesis/ hypothesis).

Specific position (perspective,
thesis/ hypothesis) takes into account the
complexities of an issue.
Others' points of view are acknowledged
within position (perspective,
thesis/ hypothesis).

Specific position (perspective,
thesis/ hypothesis) acknowledges different
sides of an issue.

Specific position (perspective,
thesis/ hypothesis) is stated, but is simplistic
and obvious.

Conclusions and related outcomes
(implications and consequences)

Conclusions and related outcomes
(consequences and implications) are logical
and reflect student’s informed evaluation
and ability to place evidence and
perspectives discussed in priority order.

Conclusion is logically tied to a range of
information, including opposing viewpoints;
related outcomes (consequences and
implications) are identified clearly.

Conclusion is logically tied to information
(because information is chosen to fit the
desired conclusion); some related outcomes
(consequences and implications) are
identified clearly.

Conclusion is inconsistently tied to some of
the information discussed; related outcomes
(consequences and implications) are
oversimplified.

Reading VALUE Rubric (AAC&U)
Definition
Reading is "the process of simultaneously extracting and constructing meaning through interaction and involvement with written language" (Snow et al., 2002). (From www.rand.org/ pubs/ research_briefs/ RB8024/ index1.html)
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.
Capstone
4

Milestones
3

2

Benchmark
1

Comprehension

Recognizes possible implications of the text
for contexts, perspectives, or issues beyond
the assigned task within the classroom or
beyond the author’s explicit message (e.g.,
might recognize broader issues at play, or
might pose challenges to the author’s
message and presentation).

Uses the text, general background
knowledge, and/or specific knowledge of the
author’s context to draw more complex
inferences about the author’s message and
attitude.

Evaluates how textual features (e.g.,
sentence and paragraph structure or tone)
contribute to the author’s message; draws
basic inferences about context and purpose
of text.

Apprehends vocabulary appropriately to
paraphrase or summarize the information the
text communicates.

Genres

Uses ability to identify texts within and
across genres, monitoring and adjusting
reading strategies and expectations based on
generic nuances of particular texts.

Articulates distinctions among genres and
their characteristic conventions.

Reflects on reading experiences across a
variety of genres, reading both with and
against the grain experimentally and
intentionally.

Applies tacit genre knowledge to a variety of
classroom reading assignments in
productive, if unreflective, ways.

Relationship to Text
Making meanings with texts in their contexts

Evaluates texts for scholarly significance and
relevance within and across the various
disciplines, evaluating them according to
their contributions and consequences.

Uses texts in the context of scholarship to
develop a foundation of disciplinary
knowledge and to raise and explore
important questions.

Engages texts with the intention and
expectation of building topical and world
knowledge.

Approaches texts in the context of
assignments with the intention and
expectation of finding right answers and
learning facts and concepts to display for
credit.

Analysis
Interacting with texts in parts and as wholes

Evaluates strategies for relating ideas, text
structure, or other textual features in order to
build knowledge or insight within and across
texts and disciplines.

Identifies relations among ideas, text
structure, or other textual features, to
evaluate how they support an advanced
understanding of the text as a whole.

Recognizes relations among parts or aspects
of a text, such as effective or ineffective
arguments or literary features, in considering
how these contribute to a basic
understanding of the text as a whole.

Identifies aspects of a text (e.g., content,
structure, or relations among ideas) as
needed to respond to questions posed in
assigned tasks.

Interpretation
Making sense with texts as blueprints for
meaning

Provides evidence not only that s/he can read
by using an appropriate epistemological lens
but that s/he can also engage in reading as
part of a continuing dialogue within and
beyond a discipline or a community of
readers.

Articulates an understanding of the multiple
ways of reading and the range of interpretive
strategies particular to one's discipline(s) or
in a given community of readers.

Demonstrates that s/he can read
purposefully, choosing among interpretive
strategies depending on the purpose of the
reading.

Can identify purpose(s) for reading, relying
on an external authority such as an instructor
for clarification of the task.

Reader's Voice
Participating in academic discourse about
texts

Discusses texts with an independent
intellectual and ethical disposition so as to
further or maintain disciplinary
conversations.

Elaborates on the texts (through
Discusses texts in structured conversations
interpretation or questioning) so as to deepen (such as in a classroom) in ways that
or enhance an ongoing discussion.
contribute to a basic, shared understanding
of the text.

Comments about texts in ways that preserve
the author's meanings and link them to the
assignment.

Inquiry and Analysis VALUE Rubric
Definition
Inquiry is a systematic process of exploring issues/ objects/ works through the collection and analysis of evidence that result in informed conclusions/ judgments. Analysis is the process of breaking
complex topics or issues into parts to gain a better understanding of them.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.
Capstone
4

3

Milestones

2

Benchmark
1

Topic selection

Identifies a creative, focused, and
manageable topic that addresses
potentially significant yet previously lessexplored aspects of the topic.

Identifies a focused and
manageable/ doable topic that
appropriately addresses relevant aspects
of the topic.

Identifies a topic that while
manageable/ doable, is too narrowly
focused and leaves out relevant aspects
of the topic.

Identifies a topic that is far too general
and wide-ranging as to be manageable
and doable.

Existing Knowledge, Research,
and/or Views

Synthesizes in-depth information from
relevant sources representing various
points of view/ approaches.

Presents in-depth information from
relevant sources representing various
points of view/ approaches.

Presents information from relevant
sources representing limited points of
view/ approaches.

Presents information from irrelevant
sources representing limited points of
view/ approaches.

Design Process

All elements of the methodology or
theoretical framework are skillfully
developed. Appropriate methodology or
theoretical frameworks may be
synthesized from across disciplines or
from relevant subdisciplines.

Critical elements of the methodology or Critical elements of the methodology or Inquiry design demonstrates a
theoretical framework are appropriately theoretical framework are missing,
misunderstanding of the methodology
developed, however, more subtle
incorrectly developed, or unfocused.
or theoretical framework.
elements are ignored or unaccounted
for.

Analysis

Organizes and synthesizes evidence to
reveal insightful patterns, differences, or
similarities related to focus.

Organizes evidence to reveal important
patterns, differences, or similarities
related to focus.

Conclusions

States a conclusion that is a logical
extrapolation from the inquiry findings.

States a conclusion focused solely on the States a general conclusion that, because States an ambiguous, illogical, or
inquiry findings. The conclusion arises
it is so general, also applies beyond the unsupportable conclusion from inquiry
specifically from and responds
scope of the inquiry findings.
findings.
specifically to the inquiry findings.

Limitations and Implications

Insightfully discusses in detail relevant
and supported limitations and
implications.

Discusses relevant and supported
limitations and implications.

Organizes evidence, but the
organization is not effective in revealing
important patterns, differences, or
similarities.

Presents relevant and supported
limitations and implications.

L ists evidence, but it is not organized
and/ or is unrelated to focus.

Presents limitations and implications,
but they are possibly irrelevant and
unsupported.

